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ABSTRACT:

The modern world education system finds itself at a crossroads, being limited by generally
technocratic attitude that commonly fails to address ecological consciousness and inner health. In
this paper, I suggest a revolutionary pedagogical model combining Indian Knowledge Systems
(IKS) with the Sustainable Development Goals (SDGs), to create a sustainable and inclusive
future. At the heart of this scheme is a paradigm change of a human-centric onto a life-centric
outlook base on the Vedic concept of Vasudhaiva Kutumbakam (the world as one family), which
highlights interconnectedness and universal welfare.

The framework embraces the Pancha Kosha (five-fold human development) model to redefine
Quality Education (SDG 4) into a multipolar approach that fosters the physical, vital, mental,
intellectual and spiritual planes of the learner. It is the method that not only expands the effects of
education beyond only academic success but also its health and well-being (SDG 3), emotional
resilience, moral awareness (SDG 16). Another idea, IKS concept of Pancha Mahabhuta (five
elements) is aligned as a culturally based platform of environmental education, in support of
Climate Action (SDG 13) and Life on Land (SDG 15) by gaining better insight into ecological
balance. The concept of inclusiveness is covered in philosophy of Sarvodaya (universal
upliftment) which promotes the actualities of equitable learning by acknowledging linguistic
differences and modifying pedagogical approaches in accordance to the individual Prakriti
(inherent nature). Through this view, inequalities (SDG 10) are minimized as well as creating
environments that are learner centred.

The research finds that an IKS—SDG synthesis shifts education away in the theoretical awareness
towards lived sustainability, and provides a comprehensive blueprint of holistic, inclusive, and
future ready education systems.

Keywords: Indian Knowledge Systems (IKS), Sustainable Development Goals (SDGs), Pancha

Kosha, Holistic Education, Inclusive Pedagogy, Environmental Ethic

54



International Journal of Dynamic Educational Research Society July to September -2026

ISSN 2584-041X(P)
ISSN 3048-7730(E)
VOL.07 ISSUE 03

1. INTRODUCTION:

Education now finds itself in a severe deadlock, having to address the linked world crisis,
including environmental degradation, increased social inequalities, homogenization of cultures
and deteriorated wellbeing of the learners. The systems that are mostly technocratic and exam-
driven as a result of colonial legacies remain mostly inclined towards standardization,
measurability and content delivery. This tendency tends to marginalize contextual relevance,
moral development, and development of environmental awareness. As a result, it creates an
increasing gap between classroom teaching and the realities to which students have to negotiate.
In its turn, a paradigm shift in the nature of education is imposed by the invention of holistic and
inclusive education. Holistic education anticipates the comprehensive growth of the learner in the
cognitive, emotional, social, ethical, and spiritual dimensions to go beyond academic success in a
narrow focus, and create significance, self-awareness and responsible action. This is
complemented by inclusive education that provides equity of access, participation and
achievement among all learners regardless of their socio-economic status, gender, ability,
language and cultural backgrounds. Collectively, the strategies restructure education as a
decolonizing, learner-centered, dignity, diversity, and social justice-based process.

In this reorientation, Indian Knowledge Systems (IKS) will offer a contextually-based epistemic
resource. Relying on philosophical customs, ecological practices, and community-based learning
models, IKS highlights the idea of interconnectedness, balance, and harmony between the
individual, society and nature. Vasudhaiva Kutumbakam (world as one family), Sarvodaya
(universal upliftment) and nature-based ethics are some of the concepts that have provided a
normative basis to sustainability.

Likewise, the Sustainable Development Goals (SDGs) have also offered an internationally
accepted system of solving pressing issues of poverty, inequality, health, education, and climate
change. Specifically, SDG 4 (Quality Education) discusses the significance of inclusive and
equitable and lifelong learning, whereas SDGs 3, 10, 12, 13 focus on well-being, decreased
inequalities, responsible consumption, and climatic actions.

The paper has presented an argument that systematic incorporation of IKS into SDG framework
will close the lack of integration between local and global priorities. With such an alignment,
education can advance beyond awareness to praxis making sustainability, ethics, and inclusivity
integral to everyday learning. Integrating local wisdom and the aims of the modern-day

development, the suggested framework will help to develop reflective, resilient, and responsible
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individuals who can bring about a sustainable and equitable future.

2. OBJECTIVES OF THE STUDY:

1. To analyse the role of holistic and inclusive education in addressing contemporary educational
challenges.

2. To examine the relevance of Indian Knowledge Systems (IKS) in promoting sustainable and
value-based learning.

3. To explore the alignment between IKS and Sustainable Development Goals (SDGs) for
sustainable development.

4. To develop an integrated IKS—SDG framework for holistic, inclusive, and future-oriented
education.

5. To identify effective pedagogical strategies and recommendations for implementing this
framework in practice.

3. RESEARCH QUESTIONS:

1. How can holistic and inclusive education address current challenges in the education system?
2. What is the role of Indian Knowledge Systems (IKS) in promoting sustainable and value-
based learning?

3. How can IKS be effectively aligned with the Sustainable Development Goals (SDGs) in
education?

4. What are the key components of an IKS—SDG integrated framework for holistic and inclusive
education?

5. What pedagogical strategies and practices support the implementation of this framework?

6. What challenges arise in integrating IKS with SDG-oriented education, and how can they be
addressed?

4. REVIEW OF LITERATURE:

1. The concept of Sr1 Aurobindo (1910/1990) of integral education is aimed at man equal growth
of the physical, vital, mental, psychic, and spiritual. His paradigm has got a close current concept
of whole-brain-based education and the Pancha Kosha concept.

2. Sustainable Development Goals (SDGs) were introduced by UNESCO (2015) under which
Quality Education (SDG 4) is one of the driving forces to address sustainability. The report
highlights that inclusive, equitable, and lifelong learning opportunities are necessary and related
to global development priorities.

3. Sharma (2021) investigated the contribution of Indian Knowledge Systems to sustainable
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development and has discovered that the traditional ecological knowledge and practices based on
values play an important role in the conservation of the environment and ethical living. The paper
sheds light on the significance of incorporating IKS to contemporary curriculums.

4. Gupta (2022) examined how IKS can be integrated into modern education and suggested that
the field of contextual learning benefits, as well as the abilities of critical thinking and cultural
identity, when infused with indigenous knowledge. The research enhances interdisciplinary
methods that are consistent with a wholesome education.

5. RESEARCH METHODOLOGY:

The theoretical literature work is based on secondary sources of data, such as books, official
reports on IKS and SDG documents, Google websites, and peer-reviewed articles published in
2020-2025. It dwells upon the importance of Holistic and inclusive Education: An IKS - SDG
frame work to sustainable futures. challenges it entails and actions that will be necessary to
achieve the successful implementation of this project.

6. CONCEPTUAL FRAME WORK:

6.1 Holistic Education

The concept of holistic education rests on the fact that the process should not only develop
intellectual competence, but rather the entire holistic person. It combines various aspects of human
development:

* Thinking domain: fosters analytical thinking, problem-solving, and contemplative
investigation as opposed to memorization skills.

» Affective domain: develops emotional intelligence, empathy, values, and attitudes which are
fundamental to human relationships.

* Psychomotor domain: acquires practical skills, creativity and ability to practice knowledge in
real life situations.

* Spiritual and ethical realm: nurtures the development of self awareness, meaning, moral
judgment and a feeling of connectedness to the rest of the society and nature.

6.2 Inclusive Education

The idea of inclusive education is a rightful strategy that seeks equal access, inclusion, and
performance of every learner. It acknowledges diversity as a resource but not a constraint and
aims at eliminating structural obstructions in schools.

* Equity and social justice: varying the support according to the needs of learners instead of

treating equal.
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» Diversity and acceptance: embracing language, cultural, ability, and socio-economic
differences.

* Barrier-free environments: making sure that physical access is available, curriculum inclusion
is important and/or flexible pedagogies.

6.3 Indian Knowledge Systems (IKS)

Indian Knowledge Systems are an interdisciplinary body of knowledge created throughout the
centuries with a potential of philosophy, science, arts and ecology. IKS embraces a holistic and
integrative worldview as opposed to fragmented contemporary disciplines.

* Ayurveda: prevention and harmony with the surrounding, body and mind.

* Yoga and meditation: develop physical wellbeing, mental sharpness, emotional control.

* Vedic mathematics: improves the logical thinking and efficiency of calculations.

» Traditional ecological knowledge: helps in sustainable management of resources and
environmental stewardship.

» Interconnectedness: views the whole of life as dependent.

» Sustainability: proponents the oneness with nature and conscientious consumption.

»  Value-based learning: incorporates duty (dharma) as well as ethics and social responsibility.
6.4 Sustainable Development Goals (SDGs)

Sustainable Development Goals form an international policy structure with an intention of having
balanced economic, social and environmental development by the year 2030. Education is key
towards the realization of these objectives.

* SDG 4 Quality Education: provides inclusive, equitable and lifelong learning experiences,
focuses on skills development and global citizenship.

* SDG 5: Gender Equality: enhances women and female empowerment and access to
education.

* SDG 10: Reduced Inequalities: deals with inequalities in terms of access and outcomes
between various social groups.

* SDG 13: Climate Action: promotes education and active interactions that allow combating
climate change.

7.NEED FOR AN IKS-SDG INTEGRATED FRAMEWORK:

However, an overemphasis on standardized, exam-focused learning has tended to distance
contemporary education system, even with improvements in access and technology, by being

focused on socio-cultural contexts, sustainability priorities. An alliance between Indian
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Knowledge Systems (IKS) and Sustainable Development Goals (SDGs) would present a
framework that is coherent and relevant to the context of dealing with such shortcomings. It assists
in reengaging cultural importance through reintroducing native values like Vasudhaiva
Kutumbakam and Sarvodaya as well as enhancing ecological awareness with nature-based
practices as part of climate action. This integration promotes inclusivity by meeting the needs of
a variety of learners and decreasing inequalities, and promoting well-being with such holistic
practices as yoga and mindfulness. Moreover, it helps close the divide between the international
agendas and local realities so that education becomes significant and relevant. Finally, IKSSDG
framework equips the learners in becoming ethically sound, economically and environmentally
responsible, or even socially aware individuals who are able to resolve complicated issues
worldwide.

8. Pedagogical Implications:

8.1 Curriculum Design

* Integration of IKS across disciplines

Insert IKS throughout all subjects (science, social studies, mathematics) to make them relevant
and continuous instead of having it as a stand-alone part.

* Inclusion of sustainability themes

Integrate sustainability as cross cutting theme between climate change, resources, and social
equity with subject content.

* Promotion of interdisciplinary learning:

Combine several disciplines and build up systems thinking using thematic units (e.g., water,
health, energy).

* Localization and contextualization

Connect curriculum with the local culture, environment and community knowledge to render
learning significant and relevant.

8.2 Teaching—Learning Strategies

* Experimental learning:

Connect theory to practice with fieldwork, projects and community work to enhance
comprehension and critical thinking.

+ Storytelling and oral traditions

Use IKS narratives to pass values, ethics and cultural knowledge in addition to enhancing the

listening and interpretation ability.
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* Yoga and mindfulness practices

Incorporate activities that lead to concentration, emotional regulation, and well-being as they
promote holistic learning.

* Problem-based learning (PBL)

Im involve students in real world problems (e.g., waste management, water conservation) to
help them form inquiry, collaborative and solution-oriented thinking.

* Dialogic and reflective practices

Facilitate discussion, argue and ponderings in order to induce active engagement and knowledge
depth building.

8.3 Assessment Methods

Grading should shift a notch higher than examining through summative tests to having full scale
evaluation mechanisms.

* Continuous and comprehensive evaluation (CCE)

Frequent evaluation of the cognitive, affective and skills domains will provide a complete
picture of the learner progress as opposed to a single performance.

* Portfolio based assessment:

Students record their projects, reflection, and creative outputs, showing progress, and breadth of
knowledge with time.

* Performance and application-based evaluation:

The assessment activities must involve the capacity of applying knowledge in the real life
situations i.e. solving problems, cooperating with other members and ethical reasoning.

*Self and peer assessment:

By helping students to assess oneself and other people, the encouragement fosters
metacognition, accountability, and critical reflection.

9. ROLE OF TEACHERS IN THE IKS-SDG FRAME WORK:

9.1 Inclusive Learning Environments

Through the diverse learning needs served, active participation promoted, and accessible,
barrier-free learning opportunities, teachers build equitable, safe and supportive classrooms.

9.2 Integrating Knowledge Systems

Teacher intervention through providing local contexts, culture practices and IKS concepts helps
teachers interface between traditional Indian knowledge and modern disciplines, so that learning

becomes balanced and meaningful to the learner.
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9.3 Critical and Reflective Thinking

By encouraging questioning, discussion, analysis, and reflection, teachers encourage higher-
order thinking and assist learners in refraining knowledge concerning real-world social, ethical
and environmental problems.

9.4 Ethical and Sustainable Practices

By modeling good behaviors and becoming role models, like being responsible, caring, and
environmentally sensitive, and teaching learners to apply sustainable and ethical actions in
everyday life, teachers can influence such behaviors.

9.5 Professional Development

Through ongoing learning, teachers enhance their knowledge about IKS, sustainability as well
as inclusive pedagogy and reflect upon and advance their pedagogical practices.

10. CHALLENGES AND IMPLIMENTATIONS:

10.1 Lack of Awareness and Conceptual Clarity

The lack of awareness of educators and policymakers about IKS contributes to its
marginalization and the lack of academic materials implies the introduction of superficial
instead of profound and significant integration.

10.2 Resistance to Curriculum Transformation

Institutional resistance and reliance on exam systems fosters the rigidity and creates a culture of
dependence among institutions that hinder change and other issues revolve around curriculum
overload and fighting competitive exams detracts reform efforts.

10.3 Limited Teacher Preparation and Capacity

There is a risk that teachers do not have proper training regarding IKS, sustainability education,
and inclusive pedagogy, which complicate it to construct experiential, interdisciplinary, and
context-based learning experiences.

10.4 Resource and Infrastructure Constraints

Lack of quality learning materials, lack of infrastructure to conduct activities in the field, and
digital as well as rural-urban disparities present obstacles to quality and equal implementation.
10.5 Epistemological Tension: Tradition vs. Modern Science

The application of IKS to contemporary science should be carefully validated and critically
interpreted in order to resist the thoughtless adoption of IKS, as well as rejecting it outright, yet
still to preserve academic and cultural significance.

10.6 Assessment and Standardization Issues
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The current examination-based and quantitative-based assessment models are not conducive to
the assessment of such holistic attributes of knowledge as values, skills, moral conduct, and
sustainability conscience.

11. RECOMMENDATIONS

11.1 Policy-Level Integration of IKS

* Incorporate IKS into curricular models, educator training and accreditation.

» State explicit learning objectives in relation to SDG competencies (e.g. sustainability,
ethics).

» Identify IKS centres/cells to include research, curriculum design, and monitoring.
* Revamp assessment system to encourage a composite assessment outside exams.
11.2 Capacity-Building for Teachers

»  Offer systematic training in IKS, sustainability and inclusive pedagogy.

» Design course programs that integrate theory and classroom practice.

» Provide incentives like certifications and promotions.

* Encourage groups of practice to work and share knowledge.

11.3 Development of Context-Specific Learning Materials

» Create localized and multilingual resources reflecting regional knowledge.

*  Design interdisciplinary modules linking IKS with SDG themes.

» Include case studies, toolkits, and field-based activities.

* Ensure academic quality through standardization and peer review.

11.4 Collaboration with Knowledge Holders and Communities

+ Partner with traditional experts and community practitioners as co-educators.

* Integrate community-based learning projects into the curriculum.

* Ensure ethical knowledge sharing and proper recognition.

* Build sustained school-community linkages.

11.5 Strategic Use of Technology

* Develop digital platforms and OERs for IKS content.

» Use blended learning for scaling training and engagement.

* Apply data tools and simulations to link local and global contexts.

* Ensure inclusive access through low-bandwidth and offline solutions.
CONCLUSION:

Combining the Holistic and Inclusive Education and the IKS-SDG framework is a paradigm
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shift to a more meaningful, value-based, and avant-garde education system. It has transformed

the understanding of education into the creation of responsible, ethical and adaptable individuals

and not by simple acquisition of knowledge by bridging indigenous knowledge with global

sustainability objectives.

This model incorporates the concepts of interconnectedness, sustainability, equity and ethics,

and helps learners approach real-world challenges in a culturally relevant, socially responsive

way. It takes the education beyond the realm of learning to survive to learning to live and create

a sense of emotional stability, moral uprightness and eco-consciousness.

In the end, IKSSDG approach offers a detailed and effective blue print of sustainable education

that produces socially responsible and environmental conscious citizens who can contribute

towards an inclusive and sustainable global future.
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